Learn 4 Life School - SEN Information Report 2024-25

What types
of SEND are
provided
for?

Communication and interaction
Speech & Language and Communication Needs (SLCN), Speech &
Language Impairment (SLI), Autism Spectrum Disorder (ASD).

Cognition and learning
Moderate Learning Difficulties (MLD), Specific Learning Difficulties (SpLD),
Dyslexia, Dyscalculia, Dyspraxia.

Social, Emotional and Mental Health Difficulties

Attention Deficit Hyperactive Disorder (ADHD) inattentive type. hyperactive-
impulsive type. combination type, Attachment Disorder (AD), Obsessive-
Compulsive Disorder (OCD), Oppositional defiance disorder (ODD), Mental
Health Difficulties (anxiety, depression, self-harming, substance misuse,
eating disorders).

Sensory and/or physical needs
Physical Disability (PD).

How do we
identify
children and
young people
with SEND
and assess
their needs?

Identification of pupils with SEND results from:

¢ Information from either the primary or the secondary previous school.
e KS2 SATSs scores.

e A range of baseline assessments are completed, including Motional,
SNAP-B and Alsup.

e Monthly progress is based on data collected from the school’s Pupil
Passports and Individual Behaviour Plan.

e Teacher referrals.

e Parent/ Carer referrals.

e Pupil self-referrals.

¢ Referral from an outside agency (includes the companies bought in
therapy services, Aspire).

Educational psychologist reports and cognitive assessments.

What is the As our learners are from different authorities, and reside in three local

local offer? authorities being St Helens, Lancashire and Wigan, the local offer will vary.
The link to each young person will be available on our SEND register.

What is the Melanie Fenton (Deputy Head)

name and mel.fenton@careafloat.co.uk

contact

details of our
SENCo

How do we
consult with
parents/
carers/ social
workers of
children with
SEND and
involve them

e Weekly briefing sessions are available for all pupils. This is a three-way
meeting between the pupil, parents/ carers and key teacher to set clear
targets and review progress towards them; discuss the activities and
support that will help achieve them; and identify the responsibilities of the
carer, the pupil and the school.

e Phone calls home are made when issues arise or to celebrate success.

e The attendance and engagement register are shared with home
managers weekly so that any issues can be discussed. The Pupil Passport
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in their child’s

and Individual Behaviour Plan is shared with social workers and virtual

education? schools half-termly.
e CPOMs is filled in throughout the day in order to recognise any issues or
patterns, these reports go directly to the home manager and Proprietor/
CEO. Parents are contacted by telephone.
e All CLA pupils have a Personal Education Plan (PEP) that is reviewed
termly; this includes reviewing the progress pupils are making to the
targets in the pupil passport/ EHCPs for their annual review.
e Termly parents evening.
e Annual end of year reports.
How do we In addition to the weekly briefing sessions, PEP and Child Looked After
consult young | reviews (CLA Review)
people with e Pupils complete a consultation form before their PEP.
SEND and e Teachers display weekly and termly best piece of work; this also includes
involve them | views on their work and progress in the classroom.
in their e The school council is held termly.
education e Pupils with an EHCP have an opportunity to tell us what they think as
part of the review process.
e Pupil’s views are considered when creating their “pupil passport”.
How do we e Progress is continually monitored by subject leaders and key teachers
assess and using the Grade Description Tracker.
review e Specific targets in literacy, numeracy and PSHE are monitored using the
children and | Baseline Tracker. These are further monitored in annual Pupil Reports,
young including predicted grades.
people’s e All subjects have specific targets; these are shared with pupils and
progress recorded in pupil files.
towards e Learning journeys for all subjects are shared and recorded and reviewed
outcomes? in pupils” subject exercise books.
e The progress of pupils with an EHC Plan is formally reviewed at an
Annual Review with all adults involved with the child’s education.
What As above and

opportunities
are there to
work with
parents,
carers and
young people
as part of any
assessments
and reviews?

e The pupil and parent voice are captured ahead of and during Annual
Reviews to review outcomes and set new goals.

e Pupil’s views are considered when creating their “pupil passport”.

¢ Annual questionnaires to pupils, parents, carers and all company staff are
utilised to monitor the effectiveness of the school.

e Feedback is directly targeted to pupils.

e Weekly briefings and regular phone calls home are made.

e Termly parents evening.

e Annual end of year reports.

How do we
support
children and

Learn 4 Life School is a small independent school catering for SEMH and
vulnerable pupils in respect of CSE, drugs, alcohol misuse, gangs and




young people
in moving
between
phases of
education
and in
preparing for
adulthood?

attachment issues. Most of the pupils are Children, Looked After. Education
staff are experienced in working with vulnerable pupils.

Learn 4 Life offers a holistic approach to providing for the needs of the
pupils which are assessed at entry and continually reviewed.

To ensure a successful transition to Learn 4 Life for pupils with SEND:

e We contact our pupil’s previous schools and virtual school to find out as
much information about the needs of the SEND pupils transferring to Learn
4 Life.

e There is planning between the school head teacher and with parents/
home managers to support the pupil’s transfer.

¢ On entry to the school, all pupil’s previous targets, including KS2 score if
available, are reviewed. This helps pick up potential difficulties at the
earliest stage. These are recorded on the Baseline Data Tracker.

e Induction weeks are offered to allow a gradual entry to the school.
During the first week, the pupil will have a part-time timetable, including
an introductory meeting with the SENCo and a visit to the school premises.
e Pupils are allocated a key teacher on entry; teachers are highly alert so
that such areas of need are spotted early so that supported can be
coordinated promptly.

We help prepare SEND pupils for transfer to post -16 education:

The curriculum is designed to provide opportunities to promote the
development of social skills to support pupils gaining meaningful
employment, post-16.

e On entry, all pupils have access to the Skills Builder programme. This is
usually discussed and reviewed in weekly briefing sessions or PSHE+C and
Work Skills lessons.

e All pupils have at least one meeting with an external career advisor, this
varies between local authorities. During this meeting, pupils will have the
chance to talk about different Post 16 options.

e Opportunities to attend career fairs/ visit local colleges and training
providers, if Child in Care, home authority colleges (often with key teacher
and carer).

¢ Qualifications in Work Skills (entry level — level 2); Employability Skills
qualifications are used by our external providers.

e Availability of outside provision (specialist and vocational) to encourage
specialist interests and skills/talents.

e Pupils receive support with completing college applications, CVs and
attending interviews.

We help prepare SEND pupils for transfer back to their home authority:




We liaise with the pupil’s social worker, local authority virtual school and
prospective school.

What is our
approach to
teaching
children and
young people
with SEND?

Our SEND provision will depend on the pupil’s needs.

If a child has difficulties with literacy and learning

Pupils can access:

¢ Quality First teaching with appropriate differentiation and teaching
strategies (including best SEND practice).

e Basing the individualised provision on developing the pupil in the whole
sense, growing them in personal and independent skills, including meta-
cognition, alongside the academic progress.

e Provision of appropriate KS curriculum, varied, yet built on the Core
subjects (English, Maths and Science).

e Bespoke timetabling arrangements for full-time education.

e Pupils working in small groups, with close support and monitoring to
keep pupils safe.

e Procedures and policies in place to keep the pupils safe.

e Support from the Individual Key Teacher.

e During weekly briefing sessions with the Key Teacher, there is time to
reflect on moving forward, by jointly identifying targets and ways to
support the pupil’s success in education. These sessions are in
collaboration with the carers, to ensure sharing of information and support.
e Breakfast offered.

e Specific sessions in nurture and personal development including
mindfulness; global awareness; Skills Builder programme; Talkabout (Alex
Kelly) and debate sessions using Votes for Schools.

¢ Nurture teacher running the Literacy Gold programme from induction.
e A specific reading session at the beginning of the week to promote
reading for pleasure and a calm start to the week, this is linked to
incentives.

¢ Reading for pleasure and mindful activities are provided at all times.

e Working with outside agencies, as appropriate to safeguard and progress
the pupil.

e Visual aids to support key vocabulary, concepts and themes, including
Vocabulary, Connectives, Openers and Punctuation Pyramid (VOCP).

e Access to assessment for the identification of significant needs.

e Dedicated and caring staff who value all pupils regardless of ability.

Support for targeted groups of pupils may include:

e Blocks of 1:1/ small group lessons that focus on a range of needs such as
literacy, comprehension and spelling.

e Support from the bought-in therapy service.

e Where needed, help from an external agency (e.g. Educational
Psychologist).

e Teaching Assistant support in some lessons.

Targeted individual support may include:




¢ On-going tailor-made 1:1 tuition, led by a specialist teacher.

e Where needed, help from an external agency (e.g. Educational
Psychologist).

e Termly testing for pupils with literacy difficulties to review and plan.
e External agency advice where needed.

e Exam Access Arrangements.

e Post 16 Transition support.

If a child has sensory and/or physical needs

Pupils can access:

e Quality First teaching with appropriate differentiation and teaching
strategies (including best SEND practice).

¢ Basing the individualised provision on developing the pupil in the whole
sense, growing them in personal and independent skills, including meta-
cognition, alongside the academic progress.

e Provision of appropriate KS curriculum, varied, yet built on the Core
subjects (English, Maths and Science).

e Bespoke timetabling arrangements for full-time education.

e Pupils working in small groups, with close support and monitoring to
keep pupils safe.

e Procedures and policies in place to keep the pupils safe.

e Support from the Individual Key Teacher.

e During weekly briefing sessions with the Key Teacher, there is time to
reflect on moving forward, by jointly identifying targets and ways to
support the pupil’s success in education. These sessions are in
collaboration with the carers, to ensure sharing of information and support.
e Breakfast offered.

e Access to ‘chill-out’ room which offers sensory space.

e Sensory circuits.

e Fidget toys available.

e High level of staff to accommodate walks in local community when
required.

e Specific sessions in nurture and personal development including global
awareness; Skills Builder programme and Talkabout (Alex Kelly) and
debate sessions.

e A specific reading session at the beginning of the week to promote
reading for pleasure and a calm start to the week, this is linked to
incentives.

e Reading for pleasure and mindful activities are provided at all times.

e Working with outside agencies, as appropriate to safeguard and progress
the pupil.

e Visual aids to support key vocabulary, concepts and themes.

o Amplification of sound for aid users.

e Access to assessment for the identification of significant needs.

¢ Dedicated and caring staff who value all pupils regardless of ability.

Support for targeted groups of pupils may include:




¢ Medical needs identified in the care homes Care Plan.

e Handwriting /fine motor/keyboard skills training.

e Group discussions and information giving from LAC nurse.

e Support from the bought-in therapy service.

e Access to assistive technology, software, audio digital books and
interactive applications.

e Access to teaching assistant support.

Targeted individual support may include:

e Personalised support plans.

e Access to a Mobility Officer.

¢ 1:1 Outside Agency support from Advisory Teachers.

e Individual handwriting /fine motor/keyboard skills training.

e Specialist equipment and materials, such as low vision aids and enlarged
adapted resources.

e Access to assistive technology, software, audio digital books and
interactive applications.

e Targeted TA support for complex medical needs, including practical
support.

e Exam Access Arrangements.

If a child has difficulties with communication and interaction
Pupils can access:

e Quality First teaching with appropriate differentiation and teaching
strategies (including best SEND practice).

e Basing the individualised provision on developing the pupil in the whole
sense, growing them in personal and independent skills, including meta-
cognition, alongside the academic progress.

o Staff trained to be sensitive to ensuring the pupil understands day-to-day
vocabulary, social cues and routines, which can be underdeveloped in
these pupils.

e Pre-teaching key vocabulary

e Provision of appropriate KS curriculum, varied, yet built on the Core
subjects (English, Maths and Science).

e Bespoke timetabling arrangements for full-time education.

e Pupils working in small groups, with close support and monitoring to
keep pupils safe.

¢ Procedures and policies in place to keep the pupils safe.

e Support from the Individual Key Teacher.

e During weekly briefing sessions with the Key Teacher, there is time to
reflect on moving forward, by jointly identifying targets and ways to
support the pupil’s success in education. These sessions are in
collaboration with the carers, to ensure sharing of information and support.
e Breakfast offered.

e Specific sessions in nurture and personal development including global
awareness; Skills Builder programme and Talkabout (Alex Kelly) and
debate sessions, utilising Votes for Schools.




e A specific reading session at the beginning of the week to promote
reading for pleasure and a calm start to the week, this is linked to
incentives.

¢ Reading for pleasure and mindful activities are provided at all times.

e Working with outside agencies, as appropriate to safeguard and progress
the pupil.

e Visual aids to support key vocabulary, concepts and themes.

e Whole school to encourage meta-cognitive learning.

e Access to assessment for the identification of significant needs.

Support for targeted groups of pupils may include:

¢ Assessment and identification of language needs and feedback to
parents/ carers and staff.

e Support from the bought-in therapy service.

e Sounds-Write phonics sessions.

e In-class Teaching Assistant support in some lessons

Targeted individual support may include:

e 1:1 session(s) with a speech and language therapist.

e Individual teaching assistant support in some lessons.

¢ On-going monitoring and regular feedback to parents and pupils (at least
termly and including the Annual Review)

e Exam access arrangements.

e Post 16 transition support.

If a child has difficulties with social, emotional health or mental
health.

Pupils can access:

¢ Quality First teaching with appropriate differentiation and teaching
strategies (including best SEND practice).

e Individualised Behaviour Plan, devised jointly between Education and
Care Teams.

¢ Basing the individualised provision on developing the pupil in the whole
sense, growing them in personal and independent skills, including meta-
cognition, alongside the academic progress.

e Provision of appropriate KS curriculum, varied, yet built on the Core
subjects (English, Maths and Science).

e Bespoke timetabling arrangements for full-time education.

e Pupils working in small groups, with close support and monitoring to
keep pupils safe.

e Procedures and policies in place to keep the pupils safe.

e Support from the Individual Key Teacher.

e During weekly briefing sessions with the Key Teacher, there is time to
reflect on moving forward, by jointly identifying targets and ways to
support the pupil’s success in education. These sessions are in
collaboration with the carers, to ensure sharing of information and support.
e Support from the bought-in therapy service for pupils.




e Bought-in therapy and teachers sharing information, good practice and
strategies to support the pupil.

e Working with outside agencies, as appropriate to safeguard and progress
the pupil.

e Breakfast offered.

e Specific sessions in nurture and personal development including global
awareness; Skills Builder programme and Talkabout (Alex Kelly) and
debate sessions, utilising Votes for Schools.

e Access to assessment for the identification of significant needs.

e A specific reading session at the beginning of the week to promote
reading for pleasure and a calm start to the week, which is linked to
incentives.

e Reward systems in place to encourage positive engagement at school
and developing behaviours to maintain a positive outlook towards
progressing in education.

e Whole school policy for behaviour management with graduated response.
e Key Stage transition support.

e Anti-bullying processes.

¢ Restorative justice processes

Support for targeted groups of pupils may include:
e In-class support in some lessons.
e Year 11 support with college applications and career paths.

Targeted individual support may include:

e On-going tailor-made 1:1 tuition, led by a specialist teacher.

e Outside agency input (e.g. Educational Psychologist, CAMHS, Lancashire
Early Intervention Service).

e In-class support in lessons.




